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Complete Unit Example: (Anti)racism in Quebec 
 

Thematic Unit Plan 
 

Contextual Information 

Language French 

Student Grade/Age Graduate 

Student Proficiency Level Intermediate Low 

Content Nucleus 

Theme (Anti)racism in Quebec 

Essential Questions ● How does racism operate in Quebec? 
● How can racism be combated in Quebec? 

Enduring Understandings ● Quebec struggles with racism, even if some say that 
racism is not a problem in Canada.  

● Combating racism requires persistent effort and 
engagement in situations that will not always be 
comfortable. 

Summative Performance 
Task(s) Prompt(s) 

As a budding international policy or management professional, 
you are keeping up with social issues of the day and have turned 
your attention to Quebec. You have studied how racism operates 
in the province and want to use this new knowledge to reflect on 
your own lived experience. Write an op-ed to the Montreal 
newspaper Le Devoir in which you explain how your study of 
Quebec has shaped your personal aspirations for combating 
racism at multiple levels in your home community(ies). Your op-
ed should be about one single-spaced page in length and 
contain the following elements:  

● An opening paragraph, in which you state the problem 
and support it with pertinent information 

● A body paragraph(s), in which you advance personal 
goals to combat racism 

● A call-to-action paragraph, in which you advance societal 
goals to combat racism 

Content and Language Integrated Architecture 

Skills Goals Students will be able to: 
● interpret and discuss authentic texts related to racism in 

Quebec  
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● define key concepts associated with racism 
● explain cultural perspectives associated with racism in 

Quebec 
● synthesize information about the state of affairs of racism 

in Quebec 
● express personal and societal goals for combating racism 

Knowledge Goals Students will know: 
● key concepts like (systemic) racism, whiteness, 

intersectionality, xenophobia, etc. 
● ways in which systemic racism operates in Quebec 
● important legal tenets regarding policing and race in 

Quebec 
● key statistics regarding racial profiling in Quebec 
● various methods for combating systemic racism 
● key vocabulary related to (anti)racism in Quebec 
● conjugation rules for the conditional 
● usage rules for the conditional 

Summative Performance 
Task(s) Criteria  

● You demonstrate a sophisticated understanding of 
(anti)racism in Quebec 

● You provide a minimum of two pertinent pieces of 
information about (anti)racism in Quebec learned from 
the texts we studied in class 

● You provide a minimum of one new piece of information 
about (anti)racism in Quebec learned from your own 
personal research 

● You adhere to accepted genre conventions for op-eds 
● You correctly use a minimum of two new vocabulary 

words from the class Quizlet 
● You correctly use a minimum of two conditional forms 

when making suggestions for personal and societal 
action 

Formative Assessment 
Procedures 

● Observations of student content and language 
performance during class 

● Brief vocabulary quizzes at the end of synchronous 
sessions 

● Homework activities completed on Canvas  

 
First Lesson Plan 
 

Objective 

SWBAT articulate initial perceptions of cultural values associated with racism in Quebec     

Procedures 
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Opening Activities ● Welcome the students to class. Ask them how they are doing 
and if there is any news they’d like to share with the group. 

● Share the lesson’s objective and agenda of activities for the 
hour.  

Main Activities ● Present the unit’s essential questions. Check the students’ 
understanding of the questions. Ask them to share why they 
think it’s important to address these questions.  

● Show the students an image of a Black Lives Matter protest from 
Montreal.1 Give an example of a descriptive statement about the 
image using the sentence starter Dans cette photo, je vois… (In 
this photo, I see...).2 Put the students in groups and have them 
generate descriptive statements about the photo.3 Regroup in 
plenary to go over their statements, providing feedback where 
necessary (e.g., pointing out statements that go beyond 
description and venture into inference).  

● Repeat the same process for analysis statements about the 
photo, using the example sentence starter Cette manifestation a 
eu lieu parce que… (This protest happened because…).  

● Repeat the same process for evaluative statements about the 
photo, using the example sentence starter Cette photo me rend 
XXX parce que… (This photo makes me feel XXX because…).   

Closing Activities ● Explain how the photo exercise we just completed is the 
beginning of our exploration into the state of racism in Quebec. 
Give an overview of the main activities we’ll complete during the 
unit, including the summative op-ed performance task.  

● Tell the students that for homework they’ll watch a video about 
racism and systemic discrimination. Ask them to share what they 
know already about the topics.  

● Explain the homework.  

Homework4 

● Study the following vocabulary words on the unit’s Quizlet: taux de chômage 
(unemployment rate), personne racisée (racialized person), inégal (unequal), 

 
1 The photo activity is a DAE (describe, analyze, interpret) exercise, a modification of the classic DIE 

(describe, interpret, evaluate) exercise from the field of intercultural communication (Nam & Condon, 
2010). The purpose of the exercise is to help in “reversing the usual order of response, withholding one’s 
first reactions, and in the process becoming more aware of how easily and unconsciously one may 
trespass into the realm of speculation and judgment, and how difficult it can be to limit one’s comments to 
what can be described directly” (p. 82).  
2 Here, and throughout the unit in similar situations, you could ask the students which other 

forms/sentence starters they could use to enact the language function in question. This represents an 
important form of linguistic differentiation (Tomlinson, 2014; Savage, 2015).  
3 Whenever the students are in breakout groups, jump from room to room to assist where needed and 

collect formative assessment data. 
4 While these directions are expressed in English here for ease of reading, they should be presented to 

the students in the target language, accompanied by checks for understanding. This applies to all the 
lessons in the unit. 
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embauche (hires), défavorise (puts at a disadvantage), au sein de (within), siègent (sit 
on), issu de (from).5  

● Watch the video Qu’est-ce que le racisme et la discrimination systémiques ? (What 
are racism and systemic discrimination?; Office de consultation publique de Montréal, 
2019). As you watch, try to answer the following questions, which will be discussed 
during the next synchronous session. You can write down your answers or simply 
think about them. Rewatch the video as many times as needed and apply subtitles if 
you’d like.6  

○ In which practical domains does systemic racism manifest itself? 
○ What indicates racism in these domains? 
○ What role do institutions play in systemic racism? 
○ What is intersectionality? 
○ What does the composition of administrative bodies demonstrate about 

intersectionality? 
○ Is there a conceptual difference between the terms racisé in French and 

“people of color” in English? 
○ How can inaction reflect racism? 

● Add any other vocabulary words from the video that you consider important to the 
subject matter to the unit’s Quizlet.7 

 
Second Lesson Plan 
 

Objective 

SWBAT define racism and systemic discrimination 

Procedures 

Opening Activities ● Welcome the students to class. Ask them how they are doing 
and if there is any news they’d like to share with the group.  

● Share the lesson’s objectives and agenda of activities for the 
hour.  

Main Activities ● Put the students in groups to discuss their answers to the 
questions assigned for homework. Regroup in plenary to go over 

 
5 Previewing key vocabulary is a type of pre-listening/reading/viewing activity described by Glisan and 

Donato (2017; see also Vandergrift & Goh, 2011 and Hedgcock & Ferris, 2018). I use Quizlet to manage 
vocabulary learning during the unit. For each word, I include the following information: 1) part of speech, 
2) English translation, 3) an example sentence in French using the word, taken from 
http://wordreference.com, and 4) related words, taken from https://langue-
francaise.tv5monde.com/decouvrir/dictionnaire. I aspire to choose words that are content-obligatory 
(Snow, Met, & Genesee, 1989; Tedick & Lyster, 2020).  
6 If text interpretation is impractical or too difficult for your students to do at home, do it during class time 

instead.  
7 I believe that students should have a voice as well as the teacher in determining the focus-worthy words 

in a text, which is why I give them the opportunity to add their own selections to the Quizlet. Any words 
students add are viewable by all students. 

http://wordreference.com/
https://langue-francaise.tv5monde.com/decouvrir/dictionnaire
https://langue-francaise.tv5monde.com/decouvrir/dictionnaire
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the answers, providing feedback where necessary.  
● Give the students a few minutes to reflect on instances in their 

own lives during which they’ve witnessed or experienced racism. 
Put them in groups to discuss their thoughts. If they’re not 
comfortable doing so, they can listen to and ask questions of 
their group members. Remind them to express their experiences 
using the passé composé (compound past), e.g., j’ai témoigné (I 
witnessed), j’ai vécu (I lived/experienced). Regroup in plenary 
and ask for volunteers to share what they learned from their 
partners. 

● Display a couple sentences that encapsulate your own 
aspirations for combatting racism, like the ones below. Check 
the students’ understanding of the sentences and explain why 
you chose them.  

○ Je voudrais être un allié pour les gens racisés. (I would 
like to be an ally for racialized people.) 

○ J’aimerais rechercher des statistiques sur le racisme 
dans mon domaine professionnel. (I would like to 
research statistics about racism in my professional 
domain.) 

● Tell the students that you’ll be exploring how to use structures 
like the ones bolded in these sentences during the unit. Ask 
them to provide examples of when they’ve heard or seen this 
form before.  

Closing Activities ● Revisit the unit’s essential questions and ask the students to 
share their preliminary answers. 

● Tell the students that for homework they’ll watch a video about 
white privilege. Ask them to share what they know already about 
the topic.  

● Explain the homework.  

Homework 

● Study the following vocabulary words on the unit’s Quizlet: privilège (privilege), 
transmis (transmitted), loties (fortunate), collant à (adhering to), grandi (grown up), 
obtient (obtains), jouit de (benefits from), façon (way), agissons (act), bénéficier (to 
benefit from), en dépit de (despite).  

● Watch the video Qu’est-ce que le ‘privilège blanc’ ? (What is “white privilege?”; BBC 
News Afrique, 2020). As you watch, try to answer the following questions, which will 
be discussed during the next synchronous session. You can write down your answers 
or simply think about them. Rewatch the video as many times as needed. 

○ Why would white people be unaware of white privilege? 
○ What is the main effect of white privilege? 
○ Who is affected by white privilege? 
○ How do the examples from the U.K. and U.S. reflect white privilege? 
○ How can white privilege be both a heritage and a cause? 
○ What will it take to dismantle white privilege? 

● Add any other vocabulary words from the video that you consider important to the 
subject matter to the unit’s Quizlet. 
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Third Lesson Plan 
 

Objectives 

● SWBAT define white privilege 
● SWBAT explain how to conjugate and use the conditional  

Procedures 

Opening Activities ● Welcome the students to class. Ask them how they are doing 
and if there is any news they’d like to share with the group.   

● Share the lesson’s objectives and agenda of activities for the 
hour.  

Main Activities ● Put the students in groups to discuss their answers to the 
questions assigned for homework. Regroup in plenary to go over 
the answers, providing feedback where necessary. 

● Give the students a few minutes to reflect on instances in their 
own lives during which they’ve witnessed or experienced white 
privilege. Put them in groups to discuss their thoughts. If they’re 
not comfortable doing so, they can listen to and ask questions of 
their group members. Remind them to express their experiences 
using the passé composé, e.g., j’ai témoigné (I witnessed), j’ai 
vécu (I lived/experienced). Regroup in plenary and ask for 
volunteers to share what they learned from their partners. 

● Tell the students that you’re going to shift to a grammar point 
that will help them express their thoughts about combating 
racism, which you’ll explore over the course of the unit. 

● Give the students a jumbled list of 18 regular verbs conjugated 
in the conditional accompanied by their subject pronouns, with 
three verbs per subject pronoun. Put them in groups to generate 
the conjugation rules based on these examples. Regroup in 
plenary and ask them to propose what they think the conjugation 
rule is, confirming or correcting their suggestions. Present high 
frequency irregular stems. 

● Explain basic uses of the conditional, focusing on expressing 
desires with the verbs vouloir (to want) and aimer (to like).  

● Ask a few students to state personal aspirations for combating 
racism using the conditional that are related to the video 
discussed earlier in the lesson. Write their contributions on the 
virtual whiteboard, providing feedback where necessary. Save 
these sentences for future use. 

Closing Activities ● Revisit the unit’s essential questions and ask the students to 
share their unfolding answers.  

● Tell the students that for homework they’ll watch a video about 
police brutality. Ask them to share what they know already about 
the topic.  



 

7 
 

● Explain the homework. 

Homework 

● Study the following vocabulary words on the unit’s Quizlet: traitement (treatment), 
corps (body), prédire (to predict), quartier (neighborhood), lutte (struggle), surveillé 
(monitored, watched), profilage (profiling), interpellé (called out/questioned), harcelé 
(harassed), demeure (remains). 

● Watch the video Le racisme systémique, c’est quoi ? (What is systemic racism?; Le 
Devoir, 2020) until minute 3:17. As you watch, try to answer the following questions, 
which will be discussed during the next synchronous session. You can write down your 
answers or simply think about them. Rewatch the video as many times as needed and 
apply the subtitles if you’d like. 

○ What is systemic racism? 
○ According to the McGill study, what predicts the size of police presence in a 

neighborhood? 
○ What often happens to people of color who venture into Montreal 

neighborhoods like Le Plateau? 
○ In cases of police brutality, who does the public tend to sympathize with? 
○ Are there social services for victims of police brutality? 
○ How often are police officers prosecuted for cases of brutality? 

● Add any other vocabulary words from the video that you consider important to the 
subject matter to the unit’s Quizlet. 

● Practice conjugating the conditional for 10 minutes on the website 
http://conjuguemos.com.8   

 
Fourth Lesson Plan 
 

Objectives 

● SWBAT characterize the state of racism in Quebec and Canada  
● SWBAT articulate personal goals for combating racism using the conditional   

Procedures 

Opening Activities ● Welcome the students to class. Ask them how they are doing 
and if there is any news they’d like to share with the group.   

● Share the lesson’s objectives and agenda of activities for the 
hour. 

Main Activities ● Put the students in groups to discuss their answers to the 
questions assigned for homework. Regroup in plenary to go over 

 
8 Throughout the unit, I move quickly from explaining how to conjugate/use the conditional to asking the 

students to use it in free communication. This approach contrasts with commercial foreign language 
textbooks, which tend to be dominated by controlled practice activities (Aski, 2003 and Fernández, 2011). 
I hold that authentic (free) communication practice should represent the bulk of a thematic content-based 
curriculum (see also Ellis & Shintani, 2014).  

http://conjuguemos.com/
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the answers, providing feedback where necessary. 
● Give the students a few minutes to reflect on whether their 

understanding of systemic racism and discrimination has 
evolved over the past few lessons. Put them in groups to discuss 
their thoughts. Model the sentence frame Avant, j’ai pensé 
que..., et maintenant, je pense que… (Before, I thought that..., 
and now, I think that...). Regroup in plenary and ask for 
volunteers to share what they learned from their partners. 

● Tell the students that you’re going to shift back to exploring the 
conditional, which will help them express their thoughts about 
combating racism.  

● Ask for a volunteer to explain how to conjugate and use the 
conditional. 

● Display the sentences that students generated in the previous 
synchronous session expressing personal aspirations for 
combating racism. Put the students in groups to add to this 
preliminary list based on new insights from the video discussed 
earlier in the lesson. Regroup in plenary and have them share 
their new ideas. Write their sentences on the virtual whiteboard, 
providing feedback when necessary.  

Closing Activities ● Revisit the unit’s essential questions and ask the students to 
share their unfolding answers.  

● Briefly quiz the students on a few of the vocabulary words 
encountered so far in the unit using Quizlet. 

● Explain the homework. 

Homework 

● Submit three new sentences that encapsulate your personal aspirations for combating 
racism.  

● Study the following vocabulary words on the unit’s Quizlet: piste de solution (pathways 
to solutions), enquête (study), décès (death), impunité (impunity), dénonce 
(denounce), inculpé (accused), armement (weapon), former (to train). 

● Watch the video Le racisme systémique, c’est quoi ? (What is systemic racism?; Le 
Devoir, 2020) from minute 3:17 to the end. As you watch, try to answer the following 
questions, which will be discussed during the next synchronous session. You can write 
down your answers or simply think about them. Rewatch the video as many times as 
needed and apply the subtitles if you’d like. 

○ Why does the speaker question the independent nature of the CBC study? 
○ How many people were killed by the police in Quebec between 2017 and 

2019? 
○ How many police officers were convicted for these deaths? 
○ What do these statistics say about the justice system? 
○ How do these statistics compare to other countries? 
○ What are two changes to policing the speaker proposes? 

● Add any other vocabulary words from the video that you consider important to the 
subject matter to the unit’s Quizlet. 

 
Fifth Lesson Plan 
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Objectives 

● SWBAT summarize strategies for combating racism 
● SWBAT explain how to use devoir (to have to) in the conditional  

Procedures 

Opening Activities ● Welcome the students to class. Ask them how they are doing 
and if there is any news they’d like to share with the group.   

● Share the lesson’s objectives and agenda of activities for the 
hour.    

Main Activities ● Put the students in groups to discuss their answers to the 
questions assigned for homework. Regroup in plenary to go over 
the answers, providing feedback where necessary. 

● Give the students a few minutes to reflect on how they would 
feel if they were victims of police brutality like the people 
described in the video. Put them in groups to discuss their 
thoughts. If they’re not comfortable doing so, they can listen to 
and ask questions of their group members. Remind them that 
they can use the conditional to express their feelings, e.g., Je 
me sentirais XXX parce que… (I would feel XXX because...).  
Regroup in plenary and ask for volunteers to share what they 
learned from their partners. 

● In plenary, tell the students that you’re going to shift back to 
exploring the conditional, which will help them express their 
thoughts about combating racism.  

● Explain how the verb devoir (to have to) is used in the 
conditional to make suggestions or give advice. Give an 
example related to combating racism at a societal level, e.g., 
Nous devrions communiquer nos valeurs à nos représentants 
(We should communicate our values to our elected 
representatives).  

● Ask a few students to state societal aspirations for combating 
racism using the conditional of devoir that are related to the 
video discussed earlier in the lesson. Write their contributions on 
the virtual whiteboard, providing feedback where necessary. 
Save these sentences for future use. 

Closing Activities ● Revisit the unit’s essential questions and ask the students to 
share their unfolding answers. 

● Tell the students that for homework they’ll read about strategies 
for confronting racism. Ask them to share what they know 
already about the topic.  

● Explain the homework. 

Homework 
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● Study the following vocabulary words on the unit’s Quizlet: pas (step), repérer (to 
notice, spot), pensionnat (boarding school), autochtone (native, indigenous), contrer 
(to counter, block), se taire (to be quiet), témoin (witness), se solidariser (to unite/show 
solidarity with), à l’aise (comfortable), contredire (to contradict), combler (to fulfill), 
main d’oeuvre (labor), réussite (success), milieu socio-économique (socioeconomic 
status), lutte (struggle, conflict), manifestation (protest), atelier (workshop).  

● Read pages 11–14 of the document Petit guide pour combattre le racisme au Québec 
(Short guide for combating racism in Quebec; MEPACQ, 2020). As you read, take 
notes on the following: 

○ Three new pieces of information that are interesting to you 
○ Two text-to-text, text-to-self, or text-to-world connections9 
○ One lingering question 

● Add any other vocabulary words from the video that you consider important to the 
subject matter to the unit’s Quizlet. 

 
Sixth Lesson Plan 
 

Objectives 

● SWBAT summarize strategies for combating racism 
● SWBAT articulate societal goals for combating racism using the conditional     

Procedures 

Opening Activities ● Welcome the students to class. Ask them how they are doing 
and if there is any news they’d like to share with the group.   

● Share the lesson’s objectives and agenda of activities for the 
hour.  

Main Activities ● Put the students in groups to discuss the notes they took for 
homework. Regroup in plenary to field any lingering questions. 

● Give the students a few minutes to reflect on which strategies 
from the guide they could see themselves using and what 
challenges they might encounter in the process. Put them in 
groups to discuss their thoughts. Remind them that they can use 
the conditional to highlight their aspirations, e.g., Je voudrais 
utiliser cette stratégie parce que... (I would like to use this 
strategy because...). Regroup in plenary and ask for volunteers 
to share what they learned from their partners. 

● Tell the students that you’re going to shift back to exploring the 
conditional, which will help them express their thoughts about 
combating racism.  

● Ask for a volunteer to explain how to use devoir (to have to) in 
the conditional.  

 
9 For more information about such connections, as well as a helpful scaffolding document, see Facing 

History and Ourselves (n.d.). 
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● Display the sentences that students generated in the previous 
synchronous session expressing societal aspirations for 
combating racism. Put the students in groups to add to this 
preliminary list based on new insights from the video discussed 
earlier in the lesson. Regroup in plenary and have them share 
their new ideas. Write their sentences on the virtual whiteboard, 
providing feedback where necessary.  

Closing Activities ● Revisit the unit’s essential questions and ask the students to 
share their unfolding answers.  

● Briefly quiz the students on a few of the vocabulary words 
encountered so far in the unit using Quizlet. 

● Explain the homework. 

Homework 

● Submit three new sentences that encapsulate societal aspirations for combating 
racism.  

● Do research to gather more information about the state of racism in Quebec and 
strategies for combating it. Seek information that helps you answer the question, is 
racism a problem in Quebec? Start with the sources listed in the Petit guide pour 
combattre le racisme au Québec (MEPACQ, 2020) and branch out to other sources if 
you have time, such as recent articles in newspapers like Le Devoir. 

● Add any other vocabulary words from the video that you consider important to the 
subject matter to the unit’s Quizlet. 

 
Seventh Lesson Plan 
 

Objectives 

● SWBAT further characterize the state of racism in Quebec and Canada 
● SWBAT articulate similarities and differences between racism in Quebec and in their 

home countries/regions 

Procedures 

Opening Activities ● Welcome the students to class. Ask them how they are doing 
and if there is any news they’d like to share with the group.   

● Share the lesson’s objectives and agenda of activities for the 
hour.    

Main Activities ● Put the students in groups to discuss the notes they took for 
homework and to attempt to answer the question, is racism a 
problem in Quebec? Regroup in plenary to attempt to come to a 
group consensus.  

● Tell the students that they are going to reflect on similarities and 
differences between racism in Quebec and in their home 
countries/regions. Emphasize that the goal of the activity is to 
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determine whether there are common areas of struggle and/or 
success. Lead a review of various structures for 
comparing/contrasting. Highlight conjunctions, using the 
following example: Le racisme est un problème au Québec et 
aux États-Unis (Racism is a problem in Quebec and the United 
States).10 

● Put the students in groups and give them a digital copy of a 
Venn Diagram, such as the one accessible at Regents of the 
University of Minnesota (n.d.). Have them fill in the spaces of the 
diagram based on the research they conducted for homework 
and their own personal experiences.  

● Regroup in plenary and ask the students to articulate their 
findings, providing feedback where necessary. Encourage them 
to engage with each other’s statements by agreeing, 
disagreeing, asking follow-up questions, etc.  

Closing Activities ● Revisit the unit’s essential questions and ask the students to 
share their unfolding answers.  

● Briefly quiz the students on a few of the vocabulary words 
encountered so far in the unit. 

● Explain the homework. 

Homework 

● Review rules for forming questions at Tex’s French Grammar (n.d.), clicking through 
the various drop-down menus.  

● During our next synchronous session, we will have a guest who is a teacher at a 
community college in Sherbrooke, Quebec. Write five questions you would like to pose 
to him about the state of racism as he perceives it in Quebec.  

 
Eighth Lesson Plan 
 

Objective 

● SWBAT request information regarding the state of racism in Quebec 

Procedures 

Opening Activities ● Welcome the students to class. Ask them how they are doing 
and if there is any news they’d like to share with the group.   

● Share the lesson’s objectives and agenda of activities for the 
hour. 

 
10 Comparative structures were a grammatical focus in a previous unit and are revisited here to provide 

further practice.  
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Main Activities ● Introduce the guest and explain that he’s been invited to share 
his on-the-ground perceptions of the state of racism in Quebec.  

● Lead an open forum during which the students pose questions 
to the guest and engage in a discussion about racism in 
Quebec. 

● Thank the guest for his willingness to share his experiences and 
for his time.  

● Present the summative performance task to the students, 
including the rubric and model op-eds from previous students. 
Field any questions.  

Closing Activities ● Revisit the unit’s essential questions and ask the students to 
share their unfolding answers.  

● Briefly quiz the students on a few of the vocabulary words 
encountered so far in the unit using Quizlet. 

● Explain the homework. 

Homework 

● Work on the summative performance task. Bring as full a draft as possible to the next 
synchronous session.  

 
Ninth Lesson Plan 
 

Objective 

SWBAT articulate personal and societal goals for combating racism using the conditional   

Procedures 

Opening Activities ● Welcome the students to class. Ask them how they are doing 
and if there is any news they’d like to share with the group.   

● Share the lesson’s objectives and agenda of activities for the 
hour. 

Main Activities ● Review the rubric for the summative performance task.  
● Using one of the examples shown during the last synchronous 

session, do a think-aloud evaluation of the op-ed, giving 
concrete feedback based on the rubric. 

● Put the students into pairs to peer-assess their drafts and ask 
them to give each other concrete feedback based on the rubric. 
Repeat the process in new pairs, time permitting.  

● In plenary, ask the students if they have any lingering questions 
about the performance task.  

Closing Activities ● Revisit the unit’s essential questions and ask the students to 
share their unfolding answers.  
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● Briefly quiz the students on a few of the vocabulary words 
encountered so far in the unit. 

● Explain the homework. 

Homework 

● Finish working on and submit the summative performance task. 
● Along with the summative performance task, submit a paragraph in English in 

response to the following question: What questions and uncertainties do you still have 
about racism and anti-racist action?11 

 
Reflection Questions 
 

● To what extent does the unit reflect the design strategies presented in chapters two 
through four? Pay special attention to the following threads: 

○ The ACTFL Standards 
○ Content and language integration 
○ Critical thinking 
○ Social justice 
○ WHERETO and CAPRII 
○ Inquiry (i.e., students earning knowledge rather than it being simply told to them) 

● Which elements of the sequencing models in Table 4.2 are present in the unit? How are 
these elements scaffolded across lessons? 

● What would you change if you were teaching this unit to students of a different 
proficiency level? 

● What would you change if you were teaching this unit to students of a different age? 
● What would you change if you were teaching this unit to students learning a different 

language? 
● Can you see yourself designing and teaching a unit like this? Why or why not? 
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